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I started with this article and haven't ventured on to the next ones yet. The first part of the article has confused me and I kept going back to the definition on page 1 of the article. The author seemed to be saying the same things over and over without me figuring out what that "thing" really was. My interpretation is that metacognitive activities are just activities that promote learning skills. Later in the second part of the article the author says the goal is "educating cognitively and socially competent learners." 

How do you teachers apply this to a classroom? It seems that trying to teach a topic to 30 different students with different learning styles can be overwhelming if you have to also watch their metacognitive development along with the lesson. Are metacognitive activities something that can be done with the large group or is it more one on one instruction?

Why is it a classroom teacher's job to give students a "sense of who they are and what it means to be a contributing member of society?" Isn't that part of normal growth and development in society in general?



· Definition of metacognition:  ability to understand and monitor one’s own thoughts and the assumptions and implications of one’s activities.

· Support metacognition with both strategy training and creation of a supportive social environment

· Strategy training – introduction of a set of rules and effective strategies an individual can use in learning about domain-specific subjects

· Error detecting, elaborating, self-explanation, rereading difficult text sections, revision

· Creation of supportive social environment – 

· Jigsaw collaboration, virtual learning communities

· Two kinds of content taught:  knowledge about a specific domain and about the self-as-learner.

· Modeling and prompting are good strategies here for domain

· Self-as-learner strategies are peer observation and societal culture change

· Issues in design:  coordinate strategy training and create supportive social environment for developing knowledge about domain and self-as-learner

· High level design principles

· Provide frequent opportunities for students to self-assess what they know and do not know.

· Help students articulate their own thinking

· Foster a shared understanding of the goals for metacognitive activities (Informed training is much more powerful than blind training)

· Develop knowledge of the self-as-learner with respect to one’s role in a specific culture
Cobb and Bowers, Cognitive and Situated Learning Perspectives

After reading the first two pages of this article, I stopped and started to write down key points as I read.  This article is hard to follow.  I am starting to think it is more a problem of my lack of prior knowledge than with the subject matter.  I will try to write some coherent thoughts as I go through each section.  

Metaphors – this section discusses the difference between two theories.  

· Cognitive perspective’s metaphor is that knowledge is learned in one area and applied to others. 

· Situated learning’s metaphor is that knowledge is an activity that happens in the realm of one’s world.  

Assumptions – this section goes through a lot of jargon.  The authors try to make distinctions but they are so subtle I am do not I see the differences.

· C –learning is transferred from one physical location to another

· SL- learning is in context of the world of social affairs

Methodological differences – 

· C – 

· internal vs external resources

· Primarily individualistic but recognizes external factors

· SL-

· All resources are important

Case studies – these were interesting and I did understand the shopkeeper vs student debate.  However, it is unclear whether this is a cognitive or situated learning perspective.  I have no idea what the candy math study is about.

· Developmental research is the combination of instructional development and classroom based research.

· Socially organized activities are important parts of classroom instruction.

· Learning “tools” such as computer aids, pictures, and diagrams can have a significant impact on understanding of material and the processes by which they develop skills to understand the material.

· Theoretical perspectives cannot be directly translated to an instructional prescription

· Theory is shaped by the interests and purposes for which it is produced

After reading this article, I do not think I learned anything.  I would like to write a reaction to the content but I have nothing that I can write.

Tam, Contructivism

I really enjoyed this article and am glad I saved it for last.  It made sense to me and I was able to follow the arguments.  I learned that I do have many constructivist style teaching methods already in place.  It is important for me to have my students think critically and independently as variations always come up on the job.  For example, I can teach them one way to do one procedure but with a number of variables (patient type, disease processes, equipment available), there must be an openness to exploring other ways to complete the procedure.  

“Learning is a change in meaning constructed from experience.”  (I love this!  I’m going to use this for personal reasons from now on.)

Learning is an active process; understanding must come from within 

Learning process includes good problems and collaboration

Teachers serve as models and guides.

Instructional Designers create environments in which knowledge, skills, and complexity exist naturally

Situated cognition – knowledge and conditions of use are linked and occurs in context

Anchored instruction – embedding skills and knowledge in holistic and realistic contexts

Presentation of multiple perspectives for understanding of alternate views 

Cognitive flexibility – stresses conceptual interrelatedness, provides multiple representations, emphasizing case based instruction.

Collaborative learning allows learners to develop, compare, and understand multiple perspectives

Two challenges to instruction:  changing perceptions of learning and computer technology

Distance education transfers the responsibility of education from the teacher to the learner.

Contextualized work environments, thinking tools, and conversation media are constructivist “replacements” for traditional teacher-controlled classrooms.

